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Johnston      Rachel   L. 
_____________________________________________________________________ 
 (Writer) (Last Name)  (First Name)  (Middle Initial)  
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______________________________________________________________________ 
 (Graduate Program) (Research Advisor) (Month/Year)  (# of Pages) 
 
  American Psychological Association, 5th edition 
________________________________________________________________________ 
(Name of Style Manual Used in this Study) 
This paper is a review of literature pertinent to the subject of relational aggression 
among school-aged girls, prevention programs, and school psychologists’ perceptions of 
these issues. Until recently, bullying in schools has focused largely on boys and physical 
violence, however; recently, more literature has been forthcoming about the emotional 
trauma caused by relational aggression in girls, known as “girl bullying.” Two types of 
literature are reviewed: scholarly research and popular literature, as the school 
psychologist will be expected to have knowledge of some of each type. A follow-up 
study will be conducted in the spring of 2005 in which school psychologists’ perceptions 
and knowledge of this issue will be investigated further.
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From Odd Girl Speaks Out (Simmons, 2004; p. 81): 
 
 
 
 
The Missing Friend 
 
Who’s that girl standing apart from me 
Why she’s my friend or she used to be 
I told her everything I know, who I like and so  
 and so 
And then one day, right out of the blue 
She no longer liked me, gave me no clue 
Why have you left me, have I done something wrong 
I remember our friendship like it were a song 
Even though now all she does is stare 
I can’t help but wonder 
Does she remember all the memories we share 
      —Age 11  
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CHAPTER ONE: INTRODUCTION 
 
In modern society and in the public school system, much attention has been paid 
to spectacular violence, such as the school massacre disasters in Littleton, Colorado, 
Pearl, Mississippi, and Fayetteville, Tennessee. Somber-faced news anchors announce 
the horrific details of these tragedies as we sit in our living rooms. Gun violence hits 
home to us with the feeling of “It could have been me.” Sad as these stories are, there are 
problems occurring every day in our public schools that don’t receive the kind of 
attention they need. Our culture is vaguely aware of classrooms without sufficient 
resources, we hear of teacher strikes, and some citizens are even tuned-in enough to be 
aware of recent gun-control measures in our schools. However, there is an issue 
pervading our school systems many are familiar with, though few discuss: girl bullying. 
Historically, when asked to describe a typical “bully,” a majority of replies may 
have sounded similar to the following: “The mean kid in the school that takes your 
money.” “The kids who like to start fights.” “A bully is the boy who is always stirring 
things up and getting sent to the principal’s office.” Physically, a bully may be described 
as: “The biggest boy in school.” Almost exclusively, the stereotype of a bully has been 
male. While aggressive behavior and social dominance issues of boys are discussed 
widely and openly, discussing the same issues about girls has been socially taboo or 
dismissed as insignificant, with some believing that social aggression among developing 
girls is considered “boundary maintenance” (Adler in Simmons, 2002, p. 35).  
When discussing any bullying issues, empathy immediately falls to the victim. 
However, bullying doesn’t occur in a vacuum, and perpetrators identified as bullies by 
the age of eight are six times more likely to become involved in criminal behavior. 
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(Olweus, 1987). Additionally girls who engage in bullying behavior as children often 
exhibit similar hostile behavior into adulthood, eventually using more aggressive means 
of punishing their own children (Bully-proofing materials, 2003).  
Roland compares the depressive and suicidal thoughts of bullies, their victims, 
and a control group. Both sexes of bullies had higher scores for both depressive 
symptoms as well as suicidal ideations, with girl bullies scoring slightly higher than their 
victims, and approximately twice as high as the norm group (2002; also Espelage & 
Swearer, 2003). Additionally, according to studies by Shields and Cicchetti (2001) and 
Roland (2002) children who have been physically, sexually, or emotionally abused are 
much more likely to bully their peers, leading to the belief that both boys and girls follow 
similar paths to the development of their bullying persona. This suggests that, like many 
learned behaviors, the cycle of bullying is not intrinsic and has been gradually acquired 
by the bully throughout her life. She is modeling behavior she has been exposed to since 
early childhood, indeed; perhaps used as survival skills.  These data also suggest that the 
bullies themselves are equally in need of the counseling and psychological services that 
may be provided by the school system to their victims. 
The intent of this literature review is to illustrate that relational aggression among 
girls is a problem that is as prevalent and as critical as physical aggression (the traditional 
definition of “bullying”), and that school psychologists, as important members of the 
behavior and psychological specialist teams in schools, will be expected to have a level 
of expertise about this issue. Additionally, as the issue of relational aggression among 
girls gains more attention in mainstream media, schools psychologists will be expected to 
have knowledge of bully prevention programs that include girl-bully issues. The 
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proposed study will provide valuable information on school psychologists’ current level 
of awareness of these issues. 
Statement of the Problem 
The purpose of the proposed study will be to determine the level of awareness 
among school psychologists about various girl bullying issues and applicable intervention 
strategies. Data will be collected via an internet survey of the members of the Minnesota 
School Psychologist’s Association during the fall of 2004. 
Assumptions and Limitations 
The proposed study assumes two things: 
1. The subjects surveyed will be familiar with the basic concept of relational 
aggression among girls in their schools, and; 
2. That subjects surveyed will answer the questions openly and honestly.  
The limitations to the proposed study may include: 
1. As the survey will be completed by members of the Minnesota School 
Psychologists’ Association, the results, opinions, and data gathered can 
only be generalized to that population. 
2. The data collected would only represent the opinions of those who 
returned a completed, valid survey. 
Research Hypothesis 
The data will suggest that school psychologists have very little experience with 
relational aggression issues among girls in their schools, and that intervention about these 
matters are insufficient. The data will also suggest that school psychologists who have 
been practicing longer (10+ years) have less experience and a lower level of familiarity 
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with this issue than those who have been practicing for 10 or fewer years. Additionally, 
the data will suggest that the emerging prevalence of popular literature (in addition to 
peer-reviewed research) on the topic of relational aggression among girls is contributing 
to the expectation that school psychologists be cognizant of this issue in the schools in 
which they work. Finally, the data will suggest that school psychologists in secondary 
schools spend less time on girl bullying issues in their schools than those practicing in 
primary schools. 
Definition of Terms 
This paper will contain many terms that are commonly used when describing 
social order, aggression, and bullying, however, a definition list is provided to crystallize 
their meanings in relation to girl bullying issues. 
Girl bullying: Girl bullying is the umbrella term that encompasses several forms 
of aggressive behavior within girl groups. Included are social aggression, direct 
(physical) aggression, and indirect aggression, all defined in this chapter.  
Indirect aggression: Indirect aggression includes covert behavior, in which the 
perpetrator makes it seem as though there has been no intent to hurt at all, e.g.: rumor 
spreading (Simmons, 2002). This perpetrator often uses the appearance of a friendly 
relationship to compile ammunition about their victim. 
Peer ecology: This is the way that children interact with one another; the ways in 
which their behavior influences their social system. A child’s peer ecology does not 
include adults, teachers, parents, etc. (Hodges & Rodkin, 2003). 
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Relational aggression: Acts that harm others through damage (or the threat of 
damage) to relationships or feelings of acceptance, friendship, or group inclusion 
(Simmons, 2002). More overt, it can include or evolve into violence (Larson, 2002). 
Social aggression: The intent to damage self-esteem or social status within a 
group, which includes allegiance building (Simmons, 2002). 
 
 
6 
CHAPTER 2: LITERATURE REVIEW 
 
Introduction 
This chapter will include a discussion of the recent increase in social awareness of 
girl bullying issues in both peer-reviewed research as well as mainstream media, 
followed by how this topic applies to school professionals; particularly school 
psychologists. This chapter will conclude with intervention methods and programs. 
Bullying: An Overview 
Until recently, bullying has been a behavior that is rarely punished or taken 
seriously by schools, thought of as something that all kids go through, or something that 
kids need to work out for themselves. In rare and severe circumstances, bullies have been 
sent to guidance offices for the obligatory slap-on-the-wrist punishment. Only since gun 
violence and weapons have been present in our schools has aggressive behavior of all 
types been taken very seriously. Few people can recall their school years without 
remembering the one or two kids that were singled out—picked on for various reasons.  
In fact, bullying has become such a serious issue that 15 states have recently enacted 
legislation (all of these laws have been passed since 2000) that specifically addresses 
bullying in schools (Limber & Small, 2003).1
Bullying statistics from the National Institute of Child Health and Human 
Development, a department within the U.S. National Institutes of Health provides 
sobering statistics on the prevalence of bullying in schools. They conducted a study that 
indicates 10.6% of students have bullied other children in their lives, 8.8% had bullied 
                                                 
1 Further details on anti-bullying legislation can be found in State Laws and Policies to Address Bullying in 
Schools by Limber & Small, 2003. More information is not included in this paper as neither Minnesota nor 
Wisconsin has enacted such legislation. 
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others within the past week, and 16.9% reported that they had been bullied (n=15,686) 
(2001). Additionally, statistics compiled by the Northwest Regional Education 
Laboratory (Brewster and Railsback, 2001, p.7 ) provide more insight about bullying and 
its devastating effects in schools: 
▫ 160,000 students miss school every day due to fear of attack or 
intimidation by a bully; 7% of eighth graders stay at home at 
least once a month because of bullies (Banks, 2002).  
▫ Approximately 20% of students are scared throughout much of 
the day (Garrity et al., 1997). 
▫ 14% of 8th through 12th graders and 22% of 4th through 8th 
graders reported that “bullying diminished their ability to learn 
in school” (Hoover & Oliver, 1996, p. 10) 
▫ 10% of students who drop out of school do so because of 
repeated bullying (Weinhold & Weinhold, 1998) 
▫ “Bullies identified by age eight are six times more likely to be 
convicted of a crime by age 24 and five times more likely than 
non-bullies to end up with serous criminal records by the age of 
30 (Banks, 2000). 
▫ Roughly two thirds of school shooters had “felt persecuted, 
bullied, threatened, attacked, or injured by others… a number of 
the teenagers had suffered sustained, severe bullying and 
harassment (Bowman, 2001). 
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Bullying is not a behavior unique to the school environment. Like many 
behaviors, bullying originates at home:  
Often bullies come from homes where they are bullied or abused by their 
own parents or an older sibling. Bullying other children is a way for them 
to regain some of the control they’ve lost. Other times, teasing and 
intimidating other kids serves as a cover-up for the bully’s insecurity. She 
may be sensitive about her weight or height or the clothes she wears and 
bullying other kids allows her to attack them before they attack her. 
(O’Connor, n.d., p. 1)  
One can see how these feelings, left unaddressed, can pervade adulthood as well as 
childhood. Bullying happens everywhere—schools are merely the beginning of a chain of 
aggression that can continue into adulthood as the bullies in the classroom become bullies 
in the workplace. The argument has been made that bullying can be tied to “survival of 
the fittest” as basically a component of social dominance. The cycle continues. 
Consequences and victims 
The consequences of school bullying are horrifying. The extreme, referenced 
earlier, can be massacres like the recent incidents of school shootings. In fact, Eric Harris, 
one of the two perpetrators of the attack at Columbine High School in Littleton, Colorado 
is said to have written in a suicide note: "Your children who have ridiculed me, who have 
chosen not to accept me, who have treated me like I am not worth their time, are dead" 
(http://www.ncesd.org/sdfs/web%20docs/bullieswhokill.pdf). Indeed, in Safe School 
Initiative issued by the United States Secret Service, these suspicions were confirmed: In 
over 2/3 of school shooting/homicides, “the attackers felt persecuted, bullied, threatened, 
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attacked, or injured by others prior to the incident” (Vossekuil, Reddy, Fein, Borum, & 
Modzeleski, 2000, p. 7). Also, several of these attackers were victimized by bullying that 
would be considered “longstanding and severe” (p.7). 
“The Bullyicide of April Himes” was written about a young student who hanged 
herself rather than go to school. Her school administrators told her that she would need to 
meet with a truancy board and risk juvenile jail if she missed another day of school, 
having missed 53 days already that year.  She was constantly ridiculed, teased, and 
harassed by other girls in the school for being “fat” (April was of normal weight) and 
having mild acne. Her parents sought counseling for April and reported that she did not 
show symptoms of anxiety or depression outside of the school environment 
(http://www.ncesd.org/sdfs/web%20docs/bullieswhokill.pdf). 
Westley Alan Dodd was a slight and frail looking man, quiet and gentle-
mannered, as reported by those who knew him, yet he was convicted of kidnapping, 
molestation, and murder of three young boys in the Seattle, Washington area. His 
classmates were shocked that such a meek person could be capable of such a horrific 
crime, yet when they recalled the stories of how Dodd was tormented and teased as a 
student, the pieces began coming together for them. One of his classmates recalled, “Two 
boys grabbed Dodd, one on each leg… and dragged him spread-eagled into a flagpole” 
(http://www.ncesd.org/sdfs/web%20docs/bullieswhokill.pdf). His victims were attractive 
and athletic young boys, very much in physical appearance to the perpetrators who 
tormented him so many years before. Whether the bullying was a direct cause of Dodd’s 
psychotic murderous behavior is hard to say, but it would be obtuse not to consider it a 
contributing factor. However, it is important to note that of boys identified as bullies in 
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second grade, “60% were convicted of a felony by age 24 [emphasis mine]” 
(http://www.oakland.k12.mn.us/pdf/bullyproofing/facts%20about%20bullying.pdf.) 
  Dawn-Marie Wesley was a 14 year old girl in Calgary, British Columbia when 
she hanged herself with a dog leash in 2000. When her group of friends hit a rift, one girl 
became the bullying ringleader and encouraged the other girls to join in the taunting and 
verbal torture of Dawn-Marie. In her suicide note, Wesley named the girls who had 
harassed, bullied, and threatened her for weeks until she felt like she had no other options 
other than to take her own life. 2 Two of the girls were convicted (one for uttering threats, 
the other for both uttering threats and criminal harassment) by an aboriginal council, 
while one girl was acquitted. One of the girls was sentenced to 18 months probation and 
the other perpetrator received 15 months probation, anger management classes, and 20 
hours of community service. The girls’ defense argued that the bulling was normal 
schoolgirl behavior. After sentencing, one of the girls convicted wrote an apology note to 
the mother which read, in part, “Dawn-Marie was my good friend. She stayed at my 
house and we talked late into the night. I regret saying what I said. Now I watch what I 
say. I really miss Dawn-Marie, I do have feelings for Dawn” [emphasis mine] (Joyce, 
2002, p. 2). Incredibly, this girl considered Dawn-Marie a good friend of hers, yet she 
tormented and threatened her to suicide.  
What is particularly noteworthy about Wesley’s story is that it affects aboriginal 
girls, showing that alternative aggression is pervasive among a variety of cultures. Also 
interesting is that the judge involved in the case made mention of the second perpetrator’s 
horrible family life, indicating that the girl had been living away from her family since 
                                                 
2 Dawn- Marie Wesley’s story has been made into a documentary Rats and Bullies detailing her story of 
victimization, relational aggression, and bullying among girls in general. A preview of this film can be 
viewed at http://www.ratsandbullies.com. 
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age 14 (she was 17 at the time of sentencing), had been in and out of government 
institutions, and was solely responsible for the care of her 15 year old brother. This is 
consistent with research that suggest that aggressive behavior is learned at a young age 
and is carried with a person throughout her life.   
One bully-victim received justice when she sued her bully and received an 
undisclosed settlement from the bully’s parents, plus $310,000 from the school district 
for not providing her with a safe environment in which to learn. Taya Haugstad was 
repeatedly bullied and harassed from fifth grade through eighth grade by a boy who 
ridiculed her for her disability (she has cerebral palsy) and called her a “retard” and a 
“f***ing b****” (Gotthelf, 2001, p. 141). Haugstad’s therapist recommended the lawsuit 
because she believed it would make Taya feel empowered against her aggressor as the 
school district did nothing when she repeatedly complained about the harassment. After 
the lawsuit was settled, Haughstad reported, the bullying stopped entirely (Gotthelf, 
2001). 
Indeed, there is no question that physical aggression and “traditional” bullying is 
a serious problem in the schools, however; relational aggression among students, 
particularly girls, is just as problematic. As noted earlier, it is much easier to witness a 
child bullying another physically—pushing and fighting and are much more obvious than 
rumor-spreading, gossip, and peer-exclusion. As such, school psychologists, as on-site 
mental-health professionals, will be increasingly turned-to to help other school personnel 
pick up on these subtleties and lower the incidence of relational aggression in the school 
environment.  
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Relational Aggression/Girl Bullying 
Perpetrators 
To study and eventually help relationally aggressive students, one must first 
identify them, which can be more difficult than expected. Identification of relationally 
aggressive girls (and boys) is subjective and reliant upon chance observation of the 
behaviors, or reports from victims. McEvoy, Estrem, Rodriguez, and Olson (2003) 
developed an intermethod study to identify relational aggression in pre-school children. 
For the purposes of their study, they defined relational aggression as “any verbal or 
nonverbal behavior that (a) excluded others from play or encouraged others to exclude a 
child, or (b) threatened to exclude or ignore” (p.53). They used direct observation, 
teacher report, and peer-rating to define a relationally aggressive person. Their findings 
indicated that only one third of the time did the direct observation and teacher report 
identify the same student as relationally aggressive, suggesting that relational aggression 
is difficult to identify from varying perspectives. They indicate that the best way to 
identify relational aggression issues is to compile input from all three sources: parents, 
teachers, and peers. 
As mentioned earlier, it is likely that bullying and relational aggression is learned 
behavior, and students exhibiting these behaviors likely come from dysfunctional home 
environments. Hipwell, Loeber, Stouthamer-Loeber, Keenan, White, and Kroneman 
(2002) also found that girls living in disadvantaged neighborhoods scored much higher in 
an antisocial behavior study than those living in moderate or above average 
neighborhoods (15.7% as compared to 8.5% and 4.7%, respectively). 
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Crick and Grotpeter (2002) provided an interesting “chicken and egg” perspective 
on girl bullying, saying that girls who are relationally aggressive are disliked by their 
peers, but conversely, it is possible that being rejected by one’s peers leads girls to act in 
relationally aggressive ways. Also, as relational aggression is “significantly related to 
maladjustment (e.g., depression, loneliness, social isolation)…relationally aggressive 
children feel unhappy and distressed about their peer relationships.” However, this could 
be due to the idea that “frequent engagement in relationally aggressive behaviors 
exacerbates, if not generates, feelings of social-psychological distress because these acts 
potentially limit children’s access to peer relationships. However, it may also be that 
feelings of psychological distress lead to engagement in relational aggression,” (p. 720). 
Underwood (2003) cites the American Psychological Association’s Diagnostic 
and Statistical Manual of Mental Disorders, 4th ed. (DSM-IV).  
…no childhood disorder perfectly matches social aggression, but [it] 
appears related to at least some symptoms of the adult category of 
borderline personality disorder. [BPD] is characterized as, ‘a pervasive 
pattern of instability of interpersonal relationships, self-image, and affects, 
and marked impulsivity’ and includes at least two symptoms that may 
result from or contribute to social aggression: ‘frantic efforts to avoid real 
or imagined abandonment’ and ‘a pattern of unstable and intense 
interpersonal relationships characterized by alternating between extremes 
of idealization and devaluation’ (2003, p.190). 
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The reader may note that there is an uncanny similarity when comparing the 
description of relational aggression and girl bully behaviors with the DSM-IV’s 
borderline personality disorder definition. 
Adding further credence to the hypothesis that bullying behavior is an indicator of 
more serious mental issues is, as mentioned earlier, that bullies have higher levels of 
depressive symptoms and suicidal ideations, even higher than victims (Roland, 2002; 
Orpinas, Horne & Staniszewki, 2003). Clearly, when it comes to relational aggression 
and bullying behaviors, the need for help and counseling extends to the perpetrator as 
well as the victim. 
Victims 
There are now volumes of anecdotes about the victims of alternative aggression 
among girls.  Odd girl speaks out (Simmons, 2004) is the follow-up book to Odd girl out 
(Simmons, 2003). In the second book, Simmons compiled the numerous and sad tales of 
girls who are either bullied or bully-victims, submitted via web-site. The reader views 
first-hand the unbelievable anger seething from the pages. What is most disturbing is how 
quickly emotions escalate from hostile to violent from arbitrary or misdirected reasons. 
One girl describes being new to a school: She was befriended by a popular girl, only to 
later be tormented because the popular girl was jealous of how thin she was (incidentally, 
the new girl was suffering from anorexia nervosa). The aggressor turned the girls in 
school against her, screaming “anorexic bitch” at her in the hallways, and threatened to 
punch her face in. The new girl ended up being diagnosed with clinical depression and 
began Prozac. This is just one instance where relational aggression can snowball into 
physical aggression and threats, creating an increasingly hostile school environment. 
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Bully victims are targeted, taunted, harassed, threatened, and generally made 
miserable by the bullies or gangs of bullies determined to torment them. Needless to say, 
school may not be top priority for the victimized students. Indeed, victims go to school 
less and have higher instances of depression, and suicidal ideations (Roecker Phelps, 
2001; Roland, 2002; Orpinas et al., 2003) and have higher instances of bedwetting and 
psychosomatic complaints (Williams et al. in Orpinas et al., 2003). Numerous first-hand 
accounts of bully-victims indicated plummeting grades and absenteeism were 
commonplace for victims whose first concern was survival in a hostile school 
environment (Simmons, 2004). 
Also students who have early on been made targets of bullying behavior tend to 
stay bullied throughout grade school (Roecker Phelps, 2001), so transcending current 
bully-status becomes almost impossible, leaving the student unable to shake the label of 
social pariah. 
School Psychologists Role in Girl Bully Issues 
 The topic of relational aggression issues among girls is extremely 
important for school psychologists (and school personnel) in general for several 
reasons. First, these issues affect approximately half of the student population 
(possibly more). Second, research has shown that bullying is indicative of larger 
issues, most likely coming from home, thus allowing this behavior to repeat itself 
in future generations. As indicated previously, girl bullies will more likely have 
more aggressive parenting styles. Espelage and Swearer (2003) continue: 
Research on bullying and victimization in youth seems to support a 
connection between family environment and bullying behaviors. Families 
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high in conflict, who engage in bullying and aggressive behaviors in the 
home, and who value aggression as a functional means to an end [note to 
reader: remember that bullies have slightly higher rates of depression and 
suicidal ideations than their victims], are likely to have children who value 
the utility of bullying behaviors. (p. 377) 
A longitudinal study conducted by Long and Pellegrini (2003) illustrated 
that over time, physical aggression among girls decreased as relational aggression 
increased. This suggests that as social interaction becomes more important, 
especially during middle school years (a common time for the onset of puberty) 
dominance is still manifested through aggression. “For those periods in which the 
dominance was being established, bullying tended to increase leading to an 
increase in dominance (p. 415). This information is in concert with data on 
bullying patterns increasing through elementary school, peaking in middle school, 
and subsiding by 11th and 12th grades 
(http://www.nwrel.org/requst/dec01textonly.html). While not absolute, these data 
can help school psychologists and other personnel be more aware of the types of 
bullying to look for among their school’s students. 
In elementary schools, school psychologists and other school personnel 
can use valuable information from observing students on the playground or in the 
lunchroom. A study by Leff, Power, Costigan, and Manz (2003) used data 
collected from a Playground and Lunchroom Climate Questionnaire (PLCQ) to 
evaluate student bullying behaviors. The study consisted of three sets of 
participants of personnel that facilitate lunch and recess time at their schools, and 
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evaluated the perceptions among these personnel about the frequency, 
importance, and identification of behaviors during this traditionally unstructured 
time in the school day. This type of evaluation procedure can be used in two 
different ways in the schools: 
First, it could be combined with more traditional measures (e.g., peer 
rating scales, teacher report measures, and/or behavioral observations on 
the playground) to enable schools to conduct a comprehensive needs and 
safety assessment that can guide treatment planning… In addition, 
individual items within a subscale on the PLCQ can give schools about 
specific aspects of climate variables that need to be improved (p. 427). 
Ultimately, school psychologists can play an important leadership role in 
data collection about relational and physical bullying issues in the schools (Leff et 
al., 2003). As personal observations and perspectives are subject to interpretation, 
tools like the PLCQ can be useful in standardizing definitions of behaviors into 
meaningful and, most importantly, consistent constructs. 
Crockett (2004) states that schools are providing “little or no support” (p. 
79) on bullying and harassment in schools. As a school resource for social and 
behavioral as well as cognitive issues, the school psychologist must be able to 
provide worthwhile assistance to teachers and other school personnel who may 
witness this behavior frequently (such as the PLCQ scale referenced above)—if 
they have been trained to recognize it. Hodges and Rodkin (2003) suggested that 
school psychologists should help teachers develop a more active role as an 
aggressor of school bullying issues rather than passively condoning these 
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behaviors through a strategy of noninterference. Additionally, Orpinas et al. 
(2003) state that bullying intervention programs have a higher chance of success 
when implemented at the school level by the teacher, rather than an at-home, 
parent-driven program.. 
 Leff et al. (2003) agree with Hodges and Rodkin’s beliefs that passivity on 
the part of school professionals is interpreted as muted approval by the 
perpetrators. Again, it is important to remember that the literature have suggested 
that the aggressors are also suffering and their behaviors may be interpreted as 
masking serious mental health issues. Leff et. al. focus on the playground and 
lunchroom settings as environments rife with bullying. Here, fewer teachers are 
available to observe students’ behaviors, so the onus falls on lunchroom and 
recreation personnel. As integral parts of the educational team, these professionals 
play the same crucial role in observing and intervening in aggressive and 
alternative aggressive behaviors (2003). 
 As the role of the school psychologist continues to move from exclusively 
that of a special education screener to more broadly focused and including the 
role of behavior specialist and regular education resource, they will be 
increasingly looked to as a knowledgeable source of social and developmental 
issues such as girl bullying. As these issues continue to evolve, the role of the 
school psychologist will continue to evolve as well. 
This is important to school psychologists because students who have been 
victimized by bullying behavior are less likely to want to go to school, studies have 
shown, from as early of an age as kindergarten (Roecker Phelps, 2001). Also, as bully 
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victims go to school less and have higher instances of depression and suicidal ideation, 
(2001) students’ academic performance tends to suffer. Additionally, a school that 
tolerates relational or physical bullying fosters a negative climate for its students. As a 
result, these schools are more likely to have higher incidence of bullying as students see 
few consequences for these behaviors (Espelage & Swearer, 2002).  
In an 1997 article published in the Canadian Journal of School Psychology, 
researchers from Queen's University in Kingston documented instances of playground 
bullying once every seven minutes for at least 38 seconds in duration (Alphonso, 2000). 
As these data were collected via direct observation, it is not known how many instances 
of relational aggression occurred in the same timeframe, as it is much more difficult to 
witness. 
Additionally, though the focus of this paper is on relational aggression in girls, 
several studies have shown that although relational aggression is more stereotypical of 
girls, both boys and girls exhibit this form of aggression equally (Prinstein, Boergers, & 
Vernberg, 2002). And, they continue: 
…teachers and clinicians may be guided by two aspects of these findings. 
First, assessment of aggressive adolescents should include an examination 
of both relational and overt forms of aggression; and second, teens’ use of 
aggression that is stereotypically gender nonnormative [meaning girls who 
primarily exhibit overt (physical) aggression or boys who primarily 
exhibit relational aggression] may be a good marker of internalized 
distress (p. 489) 
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so it is important to note the types of aggression students are exhibiting toward each 
other. However, earlier findings by Crick and Grotpeter (1995) suggest that relational 
aggression is primarily an issue among females. 
The majority of the focus of school psychology research has focused on physical 
aggression in the schools. A recent study indicates that 67% view bullying as violent, 
though only 31.1% view teasing/making fun of others as violent, and 19.8% view 
gossiping and rumor-spreading as violent (Arrowood, 2002). It is important to note that 
the actual dictionary definition of “violent” does not have a physical connotation. From 
dictionary.com: Violent; adj.: 
1. Marked by, acting with, or resulting from great force: a violent attack.  
2. Having or showing great emotional force: violent dislike.  
3. Marked by intensity; extreme: violent pain; a violent squall.  
4. Caused by unexpected force or injury rather than by natural causes: a 
violent death.  
5. Tending to distort or injure meaning, phrasing, or intent.  
As “violent” is a word loaded with physical imagery, it is possible that the current 
misconception of the definition of “violent” is contributing to the under-
acknowledgement of the damage caused by relational aggression. 
Review of Mainstream Literature 
Though still not the single-most reviewed issue in today’s schools (as previously 
noted, gun violence tends to be the attention grabber when it comes to social aggression 
issues in schools) girl bullying has been receiving much more attention recently than it 
has in the past, so from an issue standpoint, girl bullying is now gaining awareness. 
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Fortunately, recent publications such as Odd girl out: The hidden culture of aggression in 
girls (2002) and Odd girl speaks out: Girls write about bullies, cliques, popularity, and 
jealousy (2004), both by Simmons, and Queen bees and wannabes (Wiseman, 2002) 
have brought girl bullying issues into the spotlight. Unfortunately, the literature is 
exhausting and emotionally draining to review. In Odd girl out: The hidden culture of 
aggression in girls, Simmons (2002) detailed the stories of torment that young girls 
inflict upon each other: backstabbing, rumor-spreading, silent treatment, alliance 
building, lying, and other devastating behaviors that have been chalked up to a “girls will 
be girls” phase of development. Simmons’s book quickly became a bestseller as bully 
victims began to speak out about the shame that they had felt as girl victims. Compiling 
years of research for her book, Simmons gradually built trust and respect among several 
different schools crossing a wide variety of socioeconomic populations, facilitating 
candid conversations with the schools’ girls. Additionally, she surveyed hundreds of 
adult women who, when sharing their stories with her, were telling them for the first time 
ever, as “nobody had ever asked before.”  
 Frequently girls are tormented and bullied by the girls with whom they are the 
closest—their “friends.” The aggressors tease and taunt to gain attention and social status, 
while passing it off to the victim as a joke, thus perpetuating a sadistic false friendship. 
This is tolerated by schools and some child psychologists as a “rite of passage” or a phase 
that is normal and developmentally healthy for all girls. “A strategy of noninterference 
resists the truth of girls’ friendships, remains aloof from the heart of their interpersonal 
problems, and devalues the emotional intensity that leaves permanent marks on [the 
girls’] self esteem” (Simmons, 2002, p. 34).  Another reason this behavior is condoned 
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through silence is that teachers are so overloaded with their daily duties, they simply do 
not have the time or the ability to address situations that do not immediately disrupt the 
classroom. 
 Simmons (2002) hypothesized that some of the main reasons that girls bully each 
other is not due to territorial or boundary issues, but rather due to a lack of effective 
communication skills within their groups and jealousy of each other. In the complicated 
game of girl politics, the players have a very difficult time telling another girl that they 
are mad at them, or that something she did was hurtful. This, according to Simmons, 
stems from the ever-present demands of being “nice.” Ironically, though avoiding direct 
conflict is imperative to keep the peace, this lack of confrontation drives these issues 
deeper and can sometimes pull in otherwise innocent third parties as mediators. Girls 
have an awkward bond where they expect others to know how they are feeling without 
open discussion.  From Simmons’s research, “Many girls reported feeling indignant 
because their friends didn’t know how they felt. These girls felt it should be obvious from 
the clipped tone of their voices, the terseness of their notes, the nights they didn’t call. 
Yet their friends never responded. And as the girls silently willed their friends to know 
their inner feelings, their rage doubled when their friends didn’t” (p. 74). 
 Concluding her book, Simmons (2002) gave suggestions to parents of girl bully 
victims and for school guidance counselors for both while it is happening and perhaps 
more importantly as a measure of prevention. “Existing rules should be amended to 
prohibit specific behaviors such as rumor spreading, alliance building, secret telling, and 
severe episodes of nonverbal aggression” (p. 249). 
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  In the autobiography, Please stop laughing at me…One woman’s inspirational 
story, Blanco (2002) detailed a life of being beaten, tormented, spat at, ridiculed, and 
ostracized by her classmates. Through her academic progression from elementary to 
middle school, and then on to high school, her peers were relentless. Blanco’s book 
followed the same path as Simmons’s—the girls she thought were her friends were only 
maintaining a friend-like façade to further torment her—dissolving the trust she had of 
any of her classmates and causing her to develop a self-loathing due to her own desires to 
be liked and accepted by the very people who were causing her grief. Whereas 
Simmons’s first book (2002) reads more like an academic resource, Blanco (2002) is 
clearly more of what its subtitle states: One woman’s inspirational story, complete with a 
Hollywood ending. To close her book, Blanco detailed her trip back to her 20 year high 
school reunion, as she (the author) has evolved into a beautiful, successful, accomplished, 
and well-adjusted woman and all of her previous tormentors accepted her immediately 
into their group, apologizing profusely for their roles in any pain they may have caused 
her (while, admittedly, downplaying its severity). 
 Queen bees & wannabees—Helping your daughter survive cliques, gossip, 
boyfriends, & other realities of adolescence by Wiseman (2002) is a comprehensive 
resource for mothers. It has a “handbook” feel to it, supplied with many definitions, 
diagrams, strategies, interventions, and advice on how to help adolescent girls navigate 
the minefield of adolescence. More utilitarian than Blanco’s book, Queen bees provides a 
generous amount of direct quotes from teens and tween girls. (Note: “tween” is a newly-
coined popular term for early adolescence, typically between the ages of 8 and 12. It is 
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not an academic term and thus was not defined in Chapter 1.) This technique helps draw 
the reader in and illustrate the complexities of the adolescent girl’s world. For example:  
“These girls are my best friends. I can tell them anything…. But if we’re so close, 
then why do they tease me all the time? If they really are my friends, then why do 
they make me feel bad? Why am I so frightened to say anything?” – Rhoda, 14 (p. 
121) gives so much more insight and detail than an entire page of verbal 
description can. 
 Blanco’s, Wiseman’s, and Simmons’s books are all considered 
“mainstream” media due to their acceptance by the general population—all three 
are New York Times bestsellers and have received much television and newspaper 
coverage. These three books are among the most important pieces of work that 
have brought so much attention to this important topic among the general 
population. Additionally, as they are reader-friendly, e.g.: not filled with studies, 
scholarly research, statistical analysis, etc., they can be useful resources for girls 
(and/or their parents) who are dealing with this difficult issue. It is hypothesized 
that this increase in visibility regarding relational aggression among girls is also 
contributing to the awareness of school psychologists about this issue. 
Fortunately, there are resources for school psychologists to use when addressing 
bullying issues in their schools. While the majority of pre-packaged bully-prevention 
programs are not focused entirely on female relational-aggression issues, they provide a 
starting point for intervention and prevention. 
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Prevention Programs 
The Ophelia Project 
The Ophelia Project is unique to bully-prevention programs in that it 
focuses entirely on relational aggression among girls. The goal of the Ophelia 
project is to prevent bullying through character development, and to prevent the 
negative influences on girls in our culture today. Their program includes: 
1. Bringing together a community of caring adults (teachers, 
administrators, parents) and high school students to address the 
specific social and emotional needs in a school or school district.  
2. Giving participants the organizational tools needed to begin to 
organize for systematic change.  
3. Creating the organizational structure using a school/district task 
force and teams to plan and implement what it means to have a 
safer, social climate.  Raises the collective awareness of the extent 
of peer aggression in the school.  
4. Teaching a common language and body of information to use with 
aggression intervention.  
5. Motivating parents to serve as an integral part of a safe school 
climate.  
6. Empowering students to take a major role in changing the 
environment.  
7. Creating a force that can reach beyond the school to change the 
social environment for families 
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(http://www.opheliaproject.org/national_programs/national_CASS.
shtml) 
The drawback of The Ophelia Project is that, although it is focused on 
character development and relational-aggression prevention in girls, it is less 
outcome-based than some other well-established prevention programs. While it 
states that the schools and parents need to have the proper tools in place for a 
positive, safe learning environment, the program itself does very little to provide 
these tools. 
Steps to Respect 
The “Steps to Respect” bully prevention program, developed by the 
Committee For Children™ (http://www.cfchildren.org/program_str.shtml) is one 
of the best marketed and most referenced bully prevention programs available 
today. This program focuses on identification of bullying, responding to bullying, 
reporting bullying behavior to adults, and friendship skills. It also has a parent and 
staff component which guides them in best practices for responding to bullying 
children as well as to the victims. It contains classroom curricula through grade 
six, scripted lessons, posters, topic-based reading for students (not written 
specifically for the program, but rather books that are already in school libraries 
that are germane to the topic, like Blubber by Judy Blume). “Steps to Respect” 
also emphasizes character development and friendship skills as the primary 
method to prevent bullying. As the program is school-based, ideal implementation 
is school-wide so the school community is involved in the program at some level. 
As with many school programs, consistency of execution is key. Empathy training 
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is another critical element to this program. It encourages pro-social development 
and helps every child be a party to creating a positive school environment, further 
developing personal responsibility in one’s own community. This program is 
broken down into three levels: Level 1 is for 3rd or 4th graders, Level 2 is for 4th or 
5th graders, and level 3 is for 5th or 6th graders, with curriculum varying by each 
level. While “Steps” cites excellent statistics in lowering the instances of reported 
bullying and office referrals, it falls short in that it doesn’t address younger 
students and it doesn’t specifically target relational aggression. Hard data on the 
success statistics of programs such as these are hard to come by: as “Steps” and 
other programs are products of private companies, often independent empirical 
data are not available. However, the program’s literature cites statistics of 40% 
reduction in suspensions and 51% reduction in office referrals, based on one 
school’s reporting in Denver, Colorado. 
Olweus Bully Prevention Program 
Dan Olweus is a prominent psychology professor at the University of Bergen in 
Norway—his name was cited as a reference more times than any other in the literature 
reviewed for this report. As a primary researcher on school bullying, his work is known 
around Europe, and more recently North America. The Olweus Bullying Prevention 
Program has recently been selected as one out of ten model programs by the United 
States Department of Health and Human Services, to be used in a national U.S. violence 
prevention test. (http://www.uib.no/psyfa/hemil/ansatte/olweus.html). The Olweus 
program’s shortcomings mirror those of “Steps”: there is no direct focus for girls (or 
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relational aggression at all, in this instance), though this program is appropriate for 
children as young as six years of age. 
The Olweus Bullying Prevention Program cites the following statistics for 
students who have bullied other students two or three times a month or more often 
(grades 5-7) over a 1 year time period: Girls, 64% reduction, boys, 45% reduction, 
overall, 52% reduction. For students who have been bullied two or three times per month 
or more often (same grades and time period): Girls, 33% reduction; boys, 48% reduction; 
and overall, 42% reduction. Although a popular program within the U.S., the statistics 
cited are from 10 schools in Oslo, Norway. 
The James H. Bean School Bullying Prevention program is one instance of how a 
school can choose different elements of a pre-packaged bully-prevention program and 
tailor it to their own specific needs.  This program is based on Olweus’ research and is an 
integrated program that uses pre-and post intervention anonymous surveys to determine 
the success of the program. The school follows a behavior grid (Appendix A) that shows 
exactly what each consequence will be for each specific type of aggressive behavior: the 
lowest level is teasing, the middle level is mild physical aggression, and the highest level 
is severe physical aggression or harassment, including racial, ethnic, sexual name-calling 
or other severe harassment. The consequence for the third offense is the same for all 
levels, (regardless of the severity of the offense) which is an individual behavior plan 
developed by parents and staff. As indicated previously relational aggression is difficult 
to witness, so they have instructed their staff to err on the conservative side when there is 
any behavior occurring that is thought to hurt others. 
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Critical Analysis  
Based on the literature reviewed for this proposal, it appears that the body 
of research regarding relational aggression among girls is growing. However, as 
most of the research found is less than five years old, the study of relational 
aggression among girls is still in its infancy. While school psychology and other 
school-based fields have previously focused on bullying as it relates to physical 
violence and aggression, peer-reviewed research and popular literature are 
becoming more focused on relational aggression and social dominance among 
school-aged girls. However, the preparedness of schools for dealing with this 
issue is not on the same trajectory. 
It is this researcher’s belief that relational aggression issues among girls 
are the next time-bomb ticking away in the school system. Although girls have 
manifested their aggression less frequently in physically violent ways thus far, it 
may only be a matter of time before the next massacre such as Columbine is 
perpetrated by a girl. Suicides, as in the case of Dawn-Marie Wesley, are fatal 
physical assaults committed on oneself, and turning that anger and outward may 
be the unfortunate next step. 
School psychologists can play an integral role in the identification, 
prevention, and treatment of relational aggression issues among girls. By using 
current bully-prevention programs (such as those listed above) and incorporating 
or emphasizing the girl-focused relational aggression aspect, they can provide a 
useful tool in their schools. Additionally, consistent identification of relational 
aggression behaviors must be used throughout the school. Tools such as the 
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PLCQ can help identify perpetrators of these behaviors so the school psychologist 
can provide necessary assistance to the bullies as well as the victims. As stated 
earlier, bullying behaviors do not evolve out of thin air: perpetrators are likely to 
have a difficult home life and higher instances of depressive behaviors, so 
focusing all guidance on bully-victims would be much like putting a Band-Aid on 
a cancer—the problem will spread until there is proper treatment of the 
underlying cause. 
Additionally, popular literature can provide a useful tool when school 
psychologists are consulting parents about social aggression issues in schools. 
While clinical studies and data may be helpful for school professionals, parents 
are less likely to spend their time evaluating scholarly research. Providing parents 
with clear and understandable resources can help school professionals develop an 
ally in another environment: the home. 
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CHAPTER 3: PROPOSED STUDY 
 
Introduction 
The purpose of the proposed study is to determine the level of awareness among 
school psychologists about the prevalence of girl bullying in schools and intervention 
methods used in response to these behaviors. Data will be collected via an internet survey 
among the members of the Minnesota School Psychologists Association during the fall of 
2004. 
 This chapter will discuss the proposed study and how participants will be selected 
and surveyed. As this study cannot be exhaustive of all girl bullying issues, it intends to 
survey school psychologists’ perceptions of relational aggression among girls and school 
psychologists’ awareness of related literature (research and mainstream) and appropriate 
intervention programs. 
Description of Subjects and Sample Selection 
 The subjects surveyed for this study will be members of the Minnesota School 
Psychologists Association as of August, 2004. They will be sent an e-mail with a link to a 
website where they will answer a brief on-line survey. It is assumed that the majority of 
school psychologists surveyed will have at least one year of work experience. 
Instrumentation 
 The instrument used to collect the data will be a brief on-line survey developed by 
the researcher. As school professionals tend to be extremely busy, the survey will be as 
brief as possible. Additionally, the data collection will commence at the beginning of the 
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school year when it is presumed the psychologists may have slightly more available time. 
Data will be compiled about several factors: 
1. School psychologists’ general knowledge about alternative aggression in school-
aged girls; 
2. School psychologists’ knowledge about current writings and studies regarding 
this issue; 
3. School psychologists’ perceptions about how (and if) this issue is addressed in 
their school, and finally; 
4. School psychologists’ awareness about intervention methods used for alternative 
aggression in girls, and whether their school has implemented such a program; 
Data Collection 
 An internet site will be constructed to house the survey results. The access to 
these data will be restricted to the technical support staff (who will do the actual design 
and maintenance of the web site) and the primary researcher. 
 Regarding timing, as mentioned earlier, the initial mode of contact will be an 
introductory e-mail sent to the members of the Minnesota School Psychologists 
Association, inviting them to click through to an attached link to fill out a brief survey. 
Four weeks later, the data will be evaluated and if found sufficient, analyzed. Should 
more data be needed, a reminder e-mail will be sent out as a reminder to please take a 
moment to supply their opinions. Those who have already responded will be instructed to 
disregard the reminder. 
 Data will be compared as to the level of awareness among school psychologists at 
varying academic levels (primary, middle, secondary) and will be analyzed to determine 
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if there is a strong correlation between school psychologists who have a high level of 
awareness of this topic and a lower level of these behaviors in those schools. The 
argument behind this hypothesis is that if school psychologists have a higher level of 
awareness of these issues and possible intervention methods used to address them, then 
they are more likely to be acknowledged and addressed in those particular schools; thus 
making the incidents of alternative aggression among girls in their respective schools less 
prevalent. 
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Appendix A 
Bean School Behavior Grid 
          
Behavior First Time Second Time Third Time 
Teasing (name-
calling, insulting, or 
other behavior that 
would hurt others' 
feelings or make 
them feel bad about 
themselves 
Warning, 
Student calls 
parent 
One inside 
recess, Student 
calls parent 
Three inside 
recesses, 
Student calls 
parent 
Hitting (pushing, 
slapping, grabbing) 
One inside 
recess, Student 
calls parent 
Three inside 
recesses, 
Student calls 
parent 
Five inside 
recesses, 
Student calls 
parent 
Severe hitting 
(punching, kicking, 
and similar 
behaviors that may 
injure others) 
Harassment (racial, 
ethnic, or sexual 
name-calling or 
other severe 
harassment) 
Three inside 
recesses, 
Student calls 
parent 
Five inside 
recesses, 
Student calls 
parent 
Student calls 
parents, 
Classes only for 
three days 
After the third 
time a student 
shows this 
behavior in a 
year, school 
staff and 
parents 
develop 
individual 
behavior plan 
          
Students in grades 1 and 2 may receive one additional warning.     
Consequence for destruction or taking of others' property: If clearly accidental, restitution  or replacement 
Consequence for destruction or taking of others' property: If intentional, restitution of double the value of the 
property 
More severe consequences may be used based on the seriousness of the specific behavior 
"Inside recess" means that the student stays in for snack recess only   
"Classes-only" means that the student stays in at all recesses and eats lunch away from the other students. 
          
 
 
